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Statement of the Problem 
The purpose of this research study was to examine the expectations 
and perceptions held by principals and teachers regarding factors that 
contribute to differences in minority students’ achievement test scores in 
grades three through six. 
Specifically, this study addressed examination of test scores, principal 
and teacher expectation and perception of behaviors of minority students, 
and observation of academic experiences and educational attainment of 
minority students. 
Evolution of the Problem 
The evolution of this problem began when the investigator was 
researching a study on differences in achievement data on upper grade 
elementary students. The research indicated that principal and teacher 
perceptions and expectations of students vary as a function of the student 
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sex (Clark, 1986). Teachers look for and reinforce achievement oriented 
behavior in white students more often than in black students (Entwisle, 
1983). 
Therefore, this investigator found that problem differential treatment 
may occur because some teachers do not expect intellectual competence 
in black students. That teachers treat boys and girls differently is a fact, as 
teacher expectations vary according to the sex of the student (Sadker, 
1985). The writer also believes that principal and teacher expectations and 
perceptions should be examined so that educational equity can be achieved 
for both males and females. 
The Purpose of the Study 
The purpose of the study was to address principal and teacher 
perceptions and expectations of factors contributing to differences in 
achievement after leaving the third grade. Data were gathered in response 
to the following statements: 
1. Principal and teacher expectation and perception of student 
academic achievement. 
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2. Principal and teacher expectation and perception of treatment 
of student behaviors. 
3. Principal and teacher treatment of boys versus girls of the 
same behavior. 
4. Principal and teacher expectations and perceptions of male 
versus female responses during class interaction. 
5. Principal and teacher expectations and perceptions of male 
motivation for academic achievement. 
6. Principal and teacher expectations and perceptions of male- 
female peer group influence. 
7. Principal and teacher expectations and perceptions of male- 
female attitude toward reading and math. 
The primary purpose was to examine principal and teacher perceptions of 
males and females to determine factors that contribute to achievement 
difference. 
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Significance of the Study 
In recent years, there has been much debate about gender equity 
amid educational reform. However, only one author out of 183 discussed 
sex differential treatment in classroom interaction, in athletics, or in the 
curriculum (Sadker & Steindam, 1989). 
Furthermore, fewer than ten percent of the articles written in the past 
ten years have been authored by teachers and administrators (Sadker, & 
Steindam, 1989). This study was significant in that it further examined 
practictioners and their reaction to this topic. This study was significant in 
that the researcher targeted teachers and administrators who worked with 
students in grades three through six. 
Research studies by Clark and Jones (1986) indicated that academic 
achievement is dependent on more than individual abilities and aspirations. 
The social environment in which learning takes place can enhance or 
diminish behaviors that lead to achievement. 
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Several studies, as indicated by the research, have investigated the 
degree to which teacher expectations for achievement varies from middle 
class students than from lower class students (Bunk, Biddle, & Good, 1980). 
Research in this study further indicated that relationships between 
teachers and principal expectation of students is not clear and depends on 
a variety of factors. Research also indicated that elementary teachers have 
higher expectation for females than for males (Good & Findley, 1985). 
Research Questions 
The following research questions were applied: 
1. Is there a significant difference in the academic achievement of 
male and female students in reading and math? 
2. Are there significant differences in the principal/teacher perception 
factors that contribute to academic achievement of gender in grades third 
through six. 
6 
limitations of the Study 
This study was limited to students in grades three through six. The 
Principal Teacher Personal Information (PTPI) Instrument was used for 
teachers in elementary and middle schools (grades third through sixth). The 
study was conducted in two Atlanta inner-city schools. 
Assumptions of the Study 
This study was based on the following assumptions: 
1. Elementary teachers tend to have higher expectations of 
females than males. 
2. Females dominate discussions in reading; males dominate in 
math. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Many studies have been designed to study factors that contribute to 
successful student academic achievement. Principals and teachers 
perceptions and expectations of student academic success varies as a 
result of the student gender. There are many other factors to be 
considered, but the perceptions and expectations certainly make a 
difference in student academic success. 
Presented in this chapter is a selection of literature related to the 
problem. This literature is reviewed under seven areas: 
1. Perceptions About Black Male and Female Achievement 
2. Educational Motivation and Aspirations of Black Students 
3. Peer Interactions 
4. Home and Parents 
5. Television and Other Media 
6. Black Male and Female Peer Group 
7 
8 
7. Relevant Curriculum or Achievement of Black Males and 
Females 
Perceptions About Black Male and Female Achievement 
Research has solidly established the fact that teacher and principal 
expectations of students vary as a result of the student gender. Teachers 
look for and reinforce achievement oriented behaviors in students. 
According to Jones (1984), differential treatment may occur between 
black males and females because teachers do not expect intellectual 
competence in black students. 
Education Motivation and Aspiration of Black Students 
Academic achievement, according to educators, is dependent on 
more than individual abilities and aspirations. The school is a mixture of 
many societies. Therefore, the sex role stereotype and biases prevalent in 
the society are often found in schools. Many authors suggest that the 
school environment reflects the fact that society values males over females 
(Pollard, 1979). However, in defining black families, the myth that black 
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mothers encourage their daughters’ academic achievement at the expense 
of their sons’ achievement may persist but it is not supported by research 
(Green, 1980). 
The myth may have arisen because of the strong sex role 
stereotyped by whites regarding educational and occupational attainment of 
blacks. The idea that black males are shiftless and lazy and the myth that 
black women will work or set goals is only a myth. In black families a great 
deal of overlap exists between the characteristics that are considered 
appropriate for males and those that are considered appropriate for females. 
Black children of both sexes are socialized to be independent and to 
achieve (Clark & Jones, 1986). 
High achievement in mathematics and science is a prerequesite for 
careers that have been closed to blacks and females. 
A study of black eighth graders in an inner city school found no sex 
differences in mathematics and science achievement. However, boys 
scored significantly higher than girls on a measure of science self-concept 
and when forced to choose between paired occupations, they were 
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significantly more likely than girls to choose a science-related occupation 
over non-science related occupation (Clark & Jones, 1986). 
Black males had more favorable attitudes toward science than 
females at the high school level. At the middle school level, there is little 
research to report a significant difference as reported by the National 
Assessment of Educational Progress (NAEP). Thirteen year old black 
males did better in science and math than black females of the same age. 
When teachers and administrators were shown a film of classroom 
discussion and asked who was talking more, the teachers overwhelmingly 
said the girls were. However, according to Zimmerman (1975), the males 
were outtalking the females by a ratio of three to one. Stereotype or 
garrulous and gossipy women are so strong that educators fail to see the 
gender gap even when it is right before their eyes. Sadker and Sadker 
(1985) observed students in more than four states and the District of 
Columbia. The students observed were students in grades four, six, and 
eight. The teachers and students involved were both male and female, 
black and white, from urban and suburban communities. Half of the 
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classroom covered languge art subjects in which females traditionally have 
excelled, the other half covered math and science which is traditionally male 
dominated. 
Sadker and Sadker (1985) found in their research that the males 
dominated classroom communication. They participated in more 
interactions than girls, and their participation became greater as the years 
continued. Sadker and Sadker (1985) cited the traditional assumption that 
females dominate classroom discussion in reading while males are 
dominant in math is not true; males receive their fair share of teacher 
attention in all of the subjects. 
Educational administrators, leaders, and teachers asked male 
students more questions, gave them more precise feedback, criticized them 
more, and gave them more time to respond. The rule seems to be whether 
the attention is positive, negative or neutral. The golden rule of the 
American classroom is that males get more (Sadker & Sadker, 1985). 
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Peer Interactions 
The influence of peer interactions is more variable than that of 
teacher/student interactions on academic achievement. According to 
Green’s (1980) studies, academic performance has correlated positively with 
acceptance by peers and positive peer interaction. 
For example, Green (1980) and his colleagues found that 
interaction/contact had little impact on the academic performance of black 
students. Lewis and St. John (1974) found that popularity with white 
females was a significant predictor of black females’ grade point average. 
The smarter you were, the more accepted you were. 
There was, according to Sadker and Sadker (1985), no significant 
differences of peer pressure in males. For example, black students attend 
school without the necessary tools to do their school work. Males come to 
school with nothing in their hands to work with. A recent administrator in an 
inner city school observed four schools. He observed the boys coming to 
school with just clothes on, hands in pocket. He observed no textbook, 
composition book, pencils, notebooks or book bag in at least half of the first 
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twenty boys he observed attending this school. The peer pressure of boys 
was to wear their jackets and dress but little emphasis was placed on 
bringing their tools to work with them (Postman, 1982). 
Home and Parents 
Early childhood research confirms the importance of parental 
nurturance. Black children who are abandoned or for other reasons fail to 
receive an adequate amount of nurturance in the first years of life appear 
stunted in intellectual, emotional, and social growth. When black parents 
are strict, quick to punish, lacking in affection, and physical love 
expressions, their children tend to lack emotional response, appear dull and 
unresponsive and perhaps eventually to feel angry toward and resistant to 
any authority. 
Black parents affect self-esteem when they criticize the person rather 
than the behavior. When a parent says, "You are a bad boy" rather than 
"What you did was bad," it has the potential to be devastating to the 
development of self-esteem. Black chidren have a message to tell and we 
are not listening (Postman, 1982). 
14 
Child abuse can take many forms beyond the obvious physical form. 
There is the mental and spiritual abuse of children. There are parents who 
do not listen and respect their children. There are parents who want to live 
their lives through their children. Black parents must stop trying to live their 
lives through their children. They must listen and work with respect to 
educate and foster the academic growth of their children (Postman, 1982). 
The time for just being average is not enough. We must demand 
academic excellence from both black males and females. Black parents 
must educate their black children to realize that the yard stick of excellence 
is not average but excellent and superior. The achievement of elementary 
black males and females at the elementary level must start as early as the 
second grade level and continue throughout all of the elementary school 
years. 
Television and Other Media 
A factor that is most influential in black male and female students is 
that of television. Some black educators believe that it is approaching the 
number one media source for communicating to black students. This 
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positive media resource can have lasting impact on the lives of our black 
students Postman (1982) elaborates. 
Although language is heard on television and sometimes assumes 
importance, it is the positive image that dominates the reviewers’ 
consciousness and carries the critical meanings. Black males and females 
emulate what they see and hear on television. While television is a good 
model for impacting, there is little research to support that black students 
watch excellent educational programs on television. 
Black males and female students watch soap operas, atheletic events 
and movies. Seldom do they watch programs of quality in education. The 
number of hours the television is watched is important. What our black 
students watch on television is important also. Since our black males and 
females are great emulators, it is very important that television be utilized 
as a factor to enhance the educational growth of black students (Postman, 
1982). 
More black oriented educational programs are needed that identify 
black scientists, mathematicians, teachers, lawyers and other leaders in this 
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country. If utilized the media of television in this vein, then it will not be 
viewed as just a media for entertainment. 
Television has the power to replace imaginary, personal images that 
are shown to black youths. Black minds need to have educational 
excellence added to the television programs that are presently listed 
(Hammond, 1986). 
The personal contact and educational contact that television can 
deliver to black males and females can have lasting positive effects on 
black male and female academic achievement (Hammond, 1986). 
The other electronic media that is so influential to black males and 
females is that of the radio. The black youth, instead of listening to news 
or information, utilizes the radio as a means of listening to music. This 
music sometimes is not educational in a positive sense. The music that 70 
percent of the black males and females listen to is sexually suggestive, 
disrespectful to black women, rap music, loud, and has no positive impact 
on academic achievement of black youth. The radio may enlighten their 
knowledge of blues and rhythm, rock and roll, or pop music, but it has no 
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posistive effect on academic growth of basic educational skills (Kunjufu, 
1988). 
The radio and television can be used as a powerful source in 
communicating positive images to black males and females. Kunjufu (1988) 
suggests that educators must use these powerful resources, television and 
radio, as factors in fostering the educational achievement of black youth. 
Black students must watch more black history programs and seek to identify 
black artists that are positive role models on television and also radio. 
Black youth must observe the images and study the images that they see. 
Television must be utilized as a resource and not the primary factor of 
influence. 
The Black Male and Female Peer Group 
The ancient function of education for black males and females is to 
develop positive self-images and discipline. According to Kunjufu (1984), 
the original educators cultivated self-esteem or a positive self-knowledge by 
fostering an awareness of one’s historical origins which gave insight into the 
resources that each individual contained by virtue of his divine and genetic 
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legacy. The problem of educating black children in American context is as 
old as the presence of blacks in its original setting. Notable blacks as Dr. 
W. E. B. DuBose, Bishop Henry M. Turner, Dr. Carter G. Woodson, Marcus 
Garvey, Elijah Muhammad, and Dr. Martin Luther King, Jr. have addressed 
the issue of educating blacks. The issue of educating black students is a 
fundamentally important issue in both their social and educational progress 
(Kunjufu, 1984). 
The institution that now has become the greatest competition to the 
black family is the peer group. People have always valued the opinion and 
views of those people who look like them and have had similar experiences. 
The black student and family is affected by this popular belief. The peer 
group has risen in rank because other institutions do not take the time or 
have the interest or ability to relate to young people. The peer group allows 
them to see themselves in the eyes of people who do what they do. The 
peer group bestows labels such as popular and good looking and this either 
encourages or discourages us to participate in other activities. In 
elementary, middle, or high school when it is time to choose teams, it does 
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not take long to find out what one’s peers think of one’s abilities as they 
begin to choose sides. It also does not take long for one’s peers to tell you 
how well you look, who to date, etc. (Hale, 1982). 
The votes of approved and disapproved are very significant to a child 
trying to find himself. According to Eugene Perkins (cited in Hale, 1982), 
the children are extremely sensitive to the messages that are given by the 
people around them. Therefore, the peer group which may be viewed as 
the "streets" constitute an institution in the same way that family, church, or 
school does. The peer group shapes and controls behavior. The peer 
group or "streets" become the primary reference because other institutions 
are failing to provide the child with the essential skills he needs to survive. 
When black children are not compelled to attend school and often 
when they are, they usually can be found in the streets with their peers. 
Their peers become their text, instructors and subject matter. The peer and 
street institution are structured around community norms and are more 
binding on its members. 
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The black youth must decide whether being popular or smart will be 
the answer in academic achievement. According to Sargent (1985), the 
idea for all black students and their peers are commitment. Black have to 
improve their options beyond the notions that being cool is black and being 
smart is white. Black students must achieve academic excellence (Sargent, 
1985). 
Relevant Curriculum in Achievement of 
Black Males and Females 
Administrators and teachers cite that achievement of black males and 
females depend upon a relevant curriculum images and discipline of the 
black students is of paramount importance. Black students need to spend 
time in schools with valid curriculum subjects that adhere to educating black 
students. What, then, are questions that educators need to ask? Kunjufu 
(1986) cites that there are at least four questions that should always be 
asked when educating black youth: 
1. Are we teaching black males and females how to think? 
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2. Are black students being given high expectation or are we 
accepting average mediocrity? 
3. Are black boys and girls being encouraged to think? 
4. Will they be told to study the basics and will they be able to 
with their studying the basics be able to realize the relationship 
between academic excellence and economic possibilities of the 
future? 
These questions must be answered. A relevant curriculum must start 
in pre-school and continue throughout the total educational process of the 
black male and female. 
Teachers must be dedicated and willing to work at all grade levels. 
The curriculum needs must be met by all teachers at all grade levels. For 
black students, this simply means that they have to follow directions, think 
creatively, become involved in class and stay atuned to their work. 
A relevant curriculum is an important factor in the academic 
achievement of black males and females. Morgan (1980) notes that when 
blacks enter first grade, the stories they create express positive feelings 
22 
about themselves in the schooling situation, but by the second grade 
students’ stories express negative imagery of the teacher and school 
environment. By fifth grade, the overall feeling expressed by students is 
that of negativism. In other words, the curriculum is fine upon entering the 
first grade, the interest and enthusiasm is there. The interest, eagerness, 
and enthusiam are gone by the time students enter fifth grade. 
Administrators and educators must develop a relevant curriculum 
that will aid in promoting academic excellence and achievement for minority 
students, a curriculum that will educate minority students in elementary, 
middle and high school. Efforts must be made to address male classroom 
characteristics. Teachers should utilize strategies and creative styles to 
teach boys fine motor skills, emphasize problem solving, teach reading, 
encourage participation in the fine arts, and work towards developing male 
egoes. Boys should participate as masters of ceremony, captains of 
learning centers, and classroom monitors. A relevant curriculum of this 
feature would encompass minority students. 
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Summary 
In summary, the research of the literature of this study on black male 
and female achievement is ongoing. Family influence is losing out to peer 
group pressure, the greatest variable which some researchers believe is the 
greatest influence on academic achievement. 
Research also suggests that black children need role models. The 
print media may be used to provide black students an opportunity to portray 
positive role models. 
School performance is a product of self-esteem and high 
expectations. Principals and teachers must keep high expectations. The 
research also cited that if expectations are high, high results may be 
achieved. If expectations are low, low expectations are accomplished. 
The relevant curriculum should consist of analytical and rational 
characteristics of school curriculum. Analytical in that it teaches rules, 
comformity, and duty. Rational in that the school shows creativity 




This study employed the inferential method which was a data 
collection technique used for making generalizations regarding the 
characteristics of the population based on the data taken from that 
population (Elzey, 1985). The questionnaire was developed from 
information received in interviews with department chairpersons and 
advisors, along with a group of elementary school principals and teachers, 
and a group of middle school principals and teachers were used to 
investigate the differences among the following variables: (a) expectations 
of student academic achievement, (b) gender differences, (c) motivation for 
academic achievement, (d) peer group influences, and (e) principal/teacher 
perception of male/female attitudes toward reading and math. The 
differences were determined by comparing the data on the Iowa Test of 
24 
Basic Skills (ITBS) and data on the Principal/Teacher Perception (PTP) 
questionnaire from each of the participating schools. 
Hypotheses Tested 
From the above-stated variables, nine hypotheses were formed. 
The study made use of the hypotheses to determine that there is no 
significant relationship between principal and teacher expectations for 
student achievement and gender. The nine hypotheses were: 
Ho1: There is no significant difference between male and female 
students’ academic achievement in math as measured by the 
ITBS. 
Ho2: There is no significant difference between male and female 
students’ academic achievement in reading as measured by 
the ITBS. 
Ho3: There is no significant difference in principal and teacher 
perceptions of male/female behavior as a result of 
teacher/student interaction (E, 26-30). 
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Ho4: There is no significant difference between principal and 
teacher perceptions of academic achievement as a result of 
peer group influence (F, 31-34). 
Ho5: There is no significant difference between principal and 
teacher perceptions of male/female attitudes toward reading 
based on the gender of the students (G, 38-41). 
Ho6: There is no significant difference between principal and 
teacher perceptions of male/female attitudes toward math (G, 
35-37). 
Ho7: There is no significant difference between principal and 
teacher expectations for student achievement based on 
gender of the student (A, 1-4). 
Ho8: There is no significant difference between principal and 
teacher perceptions of student behavior based on motivational 
influence (D, 19-25). 
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Ho9: There is no significant difference between principal and 
teacher expectations and perceptions of male/female 
classroom behavior (B, 5-15). 
Definition of Variables 
Academic Achievement: Scores of male and female students in 
reading and math on the Iowa Test of Basic Skills for the school years, 
1985-1989. 
Principal/Teacher Perception Instrument: Measures principal and 
teacher perceptions of male and female behaviors, attitudes and 
performance in the classroom. 
Principal/Teacher Expectations for Academic Achievement: 
Academic achievement is identified as principal/teacher expectations of 
male/female success on standardized tests. 
Principal/Teacher Expectations of Student Behavior: Student 
behavior is identified as teacher/principal expectations of male/female task 
performance. 
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Treatment of Gender Treatment of gender refers to the behavior of 
teachers toward male and female students in the classroom as related to 
academic achievement. 
Teacher Motivation of Students: Motivation is identified as teacher 
perception of peer factors that impact on male/female academic 
achievement. 
Peer Group Influence: Peer group influence is identified as teacher 
perceptions of male/female attitudes toward math and reading. 
Attitude: Attitude is referred to as principal and teacher perceptions 
of male/female attitudes toward math and reading. 
Interaction: Process of communication between person to enhance 
learning or influence thinking or action. 
Minority: A group of individuals differing especially in race or ethnic 
background-specifically black males and females. 
Task: Definite work assigned to or expected of a person. 
Perception: Apprehend by means of the senses or of the mind’s 
understanding. 
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Expectation: Probability of the occurrence of something. 
Population 
There are 16 high schools, 12 middle schools, and 78 elementary 
schools in the school district. The schools were selected based on random 
sampling. The data for the study were collected from administrators and 
teachers in both elementary and middle public schools. The schools were 
selected because they shared the same characteristics: (a) low scores on 
the ITBS, (b) low socio-economic location, and (c) the racial make-up of the 
community. The faculty and administrators of each participating school 
were asked to complete a questionnaire and return the completed document 
to the school representative. 
Two schools were selected based on the criteria stated above and 
because the students generally leave the elementary school and attend the 
feeder middle school. Each school is located in a socio-economic area with 
90 percent of its students on free lunch. About sixty percent of the students 
in grades three through six scored below the 33rd percentile on the Iowa 
Test of Basic Skills in reading and math. As a result of low scoring, both 
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schools were identified as instructional^ handicapped schools. Both the 
elementary and the middle school have a large number of students in the 
remedial education program. 
Teacher morale is relatively high. Due to morale, absentees among 
teachers are low. Teachers receive acalades for achievement. Student 
attendance is very good. Attendance is usually around 92 percent per 
month. In the elementary school, discipline problems are very few. 
However, in the middle schools, there are more than a few minor 
infractions. The elementary school staff consisted of 29 teachers and 6 
paraprofessionals who served approximately 435 students. The middle 
school had 42 teachers nd 16 paraprofessionals working with approximately 
689 students. 
Instruments 
The researcher compiled test scores of males and females of an 
elementary school and a middle school for this study. The researcher also 
developed the Principal/Teacher Perception (PTP) Questionnaire which was 
used in this study. 
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Test scores were taken from the Iowa Test of Basic Skills (ITBS) and 
grouped as male scores and female scores from elementary school 
students and male and female scores from middle school students. Only 
grades three through five in elementary school were used. Sixth graders 
were used from the middle school. 
The Principal/Teacher Perception Instrument identified seven 
categories that addressed 35 items. The questionnaire suggested items in 
the following areas: (a) four items in student achievement, (b) eleven in 
student behavior, (c) seven in teacher motivation, (d) five on class 
assignment, (e) four on peer group influence, and (f) three in student 
attitudes toward reading. Four items addressed student attitudes toward 
math. The instrument was administered in both the elementary and the 
middle schools. To validate this instrument, 25 persons were given copies 
to determine if items met the needs of the study. Participants included both 
administrators and teachers. 
Each instrument served a specific purpose in the study: 
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1. The PTP instrument focused on principal and teacher 
perception of factors that influence academic achievement. 
2. The ITBS identified the reading and math scores of individuals 
who attended both elementary and middle schools. 
Questionnaire items defined perceptions of behavior that influence 
achievement. The rating for each item was on a scale of 1 to 5 as 
indicated below: 
Ratings: (1) Always; (2) Usually; (3) Sometimes 
(4) Rarely; (5) Never 
Values: 1, 2, 3, 4, and 5 
Data Collection 
The principals at both schools agreed to permit their teachers to 
participate in the study. At each school, the principal identified teachers per 
grade level to distribute and collect the questionnaires. Questionnaires 
were returned to the researcher for tallying and for statistical analysis. 
ITBS scores were gathered from the elementary and middle schools. 
The scores were grouped according to male and female. 
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Statistical Analysis 
The PTP was administered to principals and teachers in both the 
elementary and middle school. The data collected represented the 
perceptions of principals and teachers from the middle school and 
elementary school as they related to factors influencing academic 
achievement. 
The ITBS scores of third graders were taken from 1986 through the 
Spring of 1989. These scores were grouped according to male and female 
and distributed in three categories: Middle School, Elementary School, and 
Another School System. The purpose was to determine whether there was 
a significant difference in the achievement of male and female students in 
math and reading at the .05 level.. 
After scoring the data, the individual teacher scores on the 
questionnaires were assembled with other scores for the appropriate 
variables. The scores from all teachers and principals were utilized to 
derive a mean score for each of the variables according to teacher and 
principal perceptions. The mean score of each variable could then be 
compared through the use of the T-test to determine if 




ANALYSIS OF DATA 
The purpose of the study was to address principal and teacher 
perceptions of factors contributing to differences in achievement of male and 
female students after leaving the third grade. Data were collected and 
analyzed from grades three through six. 
The factors were related to the review of the literature. One 
elementary and one middle school were selected to participate in the study. 
The schools were selected based on the researcher’s involvement in the 
two schools and the community. The achievement level of the students 
based on the ITBS was also a factor. From the two participating schools, 
15 completed questionnaires were returned by principals and teachers. A 
sampling of test data of 38 students, 16 male and 22 female, from the ITBS 
was used in the study. Test scores were compared for a three-year period, 
1986-1989. 
Nine hypotheses were tested in the study. The hypotheses were 
used to detect if there were identifying factors which might impact 
35 
36 
significantly on academic achievement of minority students in grades three 
through six. A î ratio was obtained for subjects based on variables tested 
in the hypotheses. The î ratio scores were compared to the table value of 
t at the .05 level of significance. 
Table 1 gives an indication of the status of the 1986 third graders in 
the participating elementary school as of 1989. This information is given 
separately for males and females (N=38). The table shows that the highest 
number of students (16 or 42.1 percent) attended middle school during the 
1988-89 school year. Of the remaining 22 students, 11 (or 29.0 percent) 
were still in elementary school while 11 had transferred out of the school 
system. This table also shows that males had a stronger tendency than 
females to attend middle schools. Nine of the 16 males (or 56.3 percent) 
attended middle school during 1988-89 as compared to only seven (or 31.8 
percent) of the 22 females. The percentage of females (40.9 percent) who 
transferred out of the system during the 1988-89 school year was much 
higher than the corresponding percentage (12.5 percent) of males who 
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transferred. Not shown in this table is the fact that four of the students were 
retained at least once during the 1986-1989 period. 
Table 1 
Elementary and Middle Schools Attended by 1985-86 Third 
Grade Male and Female Students in 1989 at the 
Participating Elementary School 
School Males Females Total 
# % # % # % 
Middle 
School 9 56.3 
Elementary 
School 5 31.3 
Transferred 
From System 2 12.5 
7 31.8 16 42.1 
6 27.3 11 29.0 
9 40.9 11 29.0 
Total 16 12 38 
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Table 2 presents the retention patterns of third grade male and 
female students in the participating elementary school. As indicated, the 
number of male students who were retained at least once was three or 18.8 
percent, while the number of female students retained was one or 4.5 
percent, giving a retention rate of 10.5 
Of the 38 elementary students sampled, 23 (11 males and 12 
females) remained at the school after the 1985-86 school year and 
subsequently attended the participating middle school. 
Table 2 
Retention Patterns of 1985-86 Third Grade Male and 








Retained 11 68.3 12 54.5 23 60.5 
Retained at 
Least Once 3 18.8 1 4.5 4 10.5 
Transferred 
From System 2 12.5 9 40.9 11 28.9 
Total 16 12 38 
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Hypothesis One: There is no significant difference between male and 
female students’ academic achievement in reading as 
measured by the ITBS. 
As indicated in Table 3, upon leaving third grade, both male and 
female reading levels dropped significantly. The table shows that reading 
scores for maies and females in 1986-87 indicate that females and males 
read better in the third grade. The test scores point out mean for both male 
and female. The scores indicate growth at the fifth grade level and also the 
sixth grade level. However, the most gain in reading achievement was 
made by females. This indication of mean scores in 1986-87 through 1988- 
89 for both male and female students was based on NCE taken from the 
ITBS. The overall reading gain of females was significantly greater than 
that for males. According to Sadker and Sadker (1986), females seem to 
do better in reading than males. . These results were supported by this 
research. 
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Based on findings in Table 3, Hypothesis One was accepted. There 
was a significant difference in achievement scores in reading between 
males and females at the .05 level in 1986-87 and 1987-88. 
Table 3 
Comparison Between 1985-86 to 1988-89 Reading Normal 
Curve Equivalent (NCE) of Males and Females at 
the Participating School 
Reading NCE Male Female 
N Mean S,P, N Mean S.P. P.F, I 
1985- 86 16 42.8 11.1 22 49.3 14.1 36 1.66 
1986- 87 13 27.2 17.9 21 40.0 14.0 32 *2.33 
1987- 88 14 38.9 21.7 18 39.1 14.6 30 0.04 
1988- 89 14 39.9 10.6 13 45.2 18.4 25 0.92 
1986- 87 Gain 13 13.7 15.6 21 9.0 19.0 32 0.75 
1987- 88 Gain 13 9.1 22.4 17 4.2 12.9 28 *2.40 
1988-89 Gain 14 1.0 21.2 13 5.6 14.1 25 0.66 
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Hypothesis Two: There is no significant difference between male and 
female student academic achievement in mathematics 
as measured by the ITBS. 
As indicated in Table 4, the mean score for males and females 
dropped after leaving the third grade. The table shows that both male and 
female students fell below the NCE in 1988-89, even though males scored 
higher than females. However, the table also indicates that although males’ 
scores in math improved, there were no significant differences in math 
scores of both males and females. The mean score for both male and 
female students was based on the NCE. The literature as cited by Sadker 
and Sadker (1986), suggested that males tend to score higher on math 
related tests. However, this study did not support this finding. 
Therefore, Table 4 indicates although males scored higher and 
showed some gains, there were no significant gain in male/female scores 
at the .05 level of significance. Hypothesis Two was accepted. 
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Table 4 
Comparison Between 1985-86 to 1988-89 Mathematics Normal 
Curve Equivalent (NCE) of Males and Females at 
the Participating School 
Reading NCE Male Female 
N Mean S.P. N Mean S.P, P.F, T 
1985- 86 16 59.3 9.5 22 57.3 15.4 36 .44 
1986- 87 13 50.4 13.0 21 47.9 18.0 32 .44 
1987- 88 14 48.3 18.8 18 47.8 15.0 30 0.09 
1988- 89 14 42.6 17.7 13 41.8 17.5 25 0.12 
1986- 87 Gain 13 8.3 13.0 21 7.8 15.2 32 .11 
1987- 88 Gain 13 0.9 20.2 17 4.1 13.1 28 .52 
1988-89 Gain 14 5.6 21.7 13 7.3 9.8 25 .25 
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Table 5 is a summary of the math and reading gain of both male and 
female students. The table shows a slight difference in reading 
achievement of females but no major differences. The table also indicates 
some differences in male achievement in math, but no significant difference 
can be attributed to males scoring better than females. Therefore, based 
on the computed value as opposed to the table value, there is no significant 
gain in reading at the .05 level. 
Table 5 
Comparisons of Reading and Mathematics Gains of 
Male and Female Students in the Participating 
School Between 1985-86 and 1988-89 
Male Female 
N Mean S.D. N Mean S.P. D,F. T 
Reading 14 1.9 15.1 13 9.2 17.7 25 1.17 
Mathematics 14 15.9 18.4 13 16.2 18.4 25 .04 
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Hypothesis Three: There is no significant difference of principal/teacher 
perceptions in male/female behavior as a result of 
teacher-student interaction. 
Table 6 indicates that the principals and teachers accepted the fact 
that teacher-student interaction of male/female students varied. Therefore, 
Hypothesis Three was rejected. 
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Table 6 
Differences Between Principal and Teacher Perceptions 
of Male/Female Behavior as a Result of 
Teacher/Student Interaction 
Variable No. Means SD DF T 
MT 2.5600 0.518 
ET 5 3.0400 1.252 4 -1.19R 
MT 2.5600 0.518 
MP 5 2.7000 1.095 4 -0.40A 
ET 3.0400 1.252 
EP 5 2.8000 0.447 4 0.41A 
MP 2.7000 1.095 
EP 5 2.8000 0.447 4 -0.22A 
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Hypothesis Four: There is no significant difference between principal 
perceptions and teacher perceptions of academic 
achievement as a result of peer group influence. 
As shown in Table 7, based on the obtained T-statistic, Hypothesis 
Four was rejected although there was a noted significant difference between 
principal perception and teacher perception of academic achievement as a 
result of peer group pressure. However, Sadker and Sadker (1986) 
indicated that peer group influence is a factor. 
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Table 7 
Differences Between Principal and Teacher Perceptions 
of Academic Achievement as a Result of 
Peer Group Influence 
Variable No Means SD DF T 
MT 2.4000 0.632 
ET 4 3.0500 0.300 3 -3.81 R 
MT 2.4000 0.632 
MP 4 2.7500 0.500 3 -0.97R 
ET 3.0500 0.300 
EP 4 • 2.2500 0.500 3 3.27R 
MP 2.7500 0.500 
EP 4 2.2500 0.500 3 99.00R 
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Hypothesis Five: There is no significant difference between principal 
perceptions and teacher perceptions of male/female 
attitudes toward reading based on the gender of the 
student. 
Table 8 indicates that there is a significant difference in the principal 
and teacher perceptions of student attitude toward reading. Based on the 
table, the degree of frequency remained constant. A varying degree of 
acceptance and rejection are evident in the responses. Therefore, the 
hypothesis was rejected, although there was a noted significant difference 
between principal perception and teacher perception of a student’s attitude 
toward reading based on gender. 
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Table 8 
Differences Between Principal and Teacher Perceptions 
of Students’ Attitudes Toward Reading 
Variable No Means SD DF T 
MT 2.6667 0.306 
ET 3 2.6667 0.306 2 0.00 A 
MT 2.6667 0.306 
MP 3 2.3333 0.577 2 1.89R 
ET 2.6667 0.306 
EP 3 2.3333 0.577 2 1.89R 
MP 2.3333 0.5777 
EP 3 2.3333 0.5777 2 0.00 A 
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Hypothesis Six: There will be no significant difference between principal 
and teacher perceptions of male/female attitudes 
toward math. 
Hypothesis six was analyzed through a T-test which allows for the 
determination of whether calculated differences in principal and teacher 
perceptions were significant. The results are presented in Table 9. The 
analysis indicated that Hypothesis Six was rejected. This means that 
principals and teachers note a difference in their perceptions of students’ 
attitudes toward math. However, based on the table, there was no 
significant differences between principal and teacher perceptions of student 
attitudes toward math. 
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Table 9 
Differences in Principal and Teacher Perceptions 
of Students’ Attitudes Toward Math 
Variable No. Means SD DF T 
MT 2.6000 0.346 
ET 3 2.6667 0.306 2 -0.50A 
MT 2.6000 0.346 
MP 3 2.1667 0.289 2 1.18R 
ET 2.6667 0.306 
EP 3 3.0000 1.000 2 -0.82R 
MP 2.1667 0.289 
EP 3 3.0000 1.000 2 -1.15R 
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Hypothesis Seven: There is no significant difference between principal and 
teacher expectations for student achievement based on 
gender of the student. 
The research of the study indicated that there is a difference in 
perception of academic achievement. As shown in Table 10, the research 
of the study indicated that there is a difference between principal and 
teacher expectations for academic achievement based on gender of the 
student. Although Hypothesis Seven was rejected, there was no significant 
difference between middle school teacher and middle school principal 
expectations of academic achievement based on the gender of the student. 
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Table 10 
Differences Between Principal/Teacher Expectations 
of Academic Achievement Based on Gender of 
the. .Student 
Variable No. Means SD DF T 
MT 2.0500 0.526 
ET 4 2.6500 0.500 3 -7.35R 
MT 2.0500 0.526 
MP 4 2.1250 0.250 3 -0.50A 
ET 2.6500 0.500 
EP 4 2.5000 0.577 3 -0.60R 
MP 2.1250 0.250 
EP 4 2.5000 0.577 3 -1.57R 
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Hypothesis Eight: There is no significant difference between principal 
perceptions and teacher perceptions of student 
behavior based on motivational influence. 
Based on the obtained T-statistics, Hypothesis Eight was rejected, 
although there was a noted significant difference between middle school 
teacher and middle school principal perceptions of student behavior based 
on motivational influence. 
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Table 11 
Difference Between Principal and Teacher Perceptions 
of Student Behavior Based on Motivational Influence 
Variable No. Means SD DF T 
MT 2.9000 0.374 
ET 6 ' 2.6500 0.506 5 -4.26R 
MT 2.9000 0.374 
MP 4 2.8333 0.683 5 0.33A 
ET 3.8000 0.506 
EP 4 3.1667 0.753 5 1.91R 
MP 2.8333 0.683 
EP 4 3.1667 0.753 5 -0.93R 
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Hypothesis Nine: There is no significant difference between principal and 
teacher expectations and perceptions of male/female 
classroom behavior. 
Hypothesis Nine was analyzed through a T-Test which allows for the 
determination of whether calculated differences in principal and teacher 
perceptions were significant. Based on results in Table 12, the analysis 
indicated that there is no significant difference between elementary school 
principal and teacher expectations and perceptions of male/female 
classroom behavior. However, there is a difference in middle school 




Difference Between Principal and Teacher Expectations 
and Perceptions of Male/Female Classroom Behavior 
Variable No. Means SD DF T 
MT 2.5727 0.510 
ET 11 2.5273 0.647 10 -4.55R 
MT 2.5727 0.510 
MP 11 2.5273 0.740 10 0.34A 
ET 2.9273 0.647 
EP 11 2.8182 0.405 10 0.52R 
MP 2.5273 0.740 
EP 11 2.8182 0.405 10 -1.24A 
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Summary 
The findings of this study indicated that there is no significant 
difference in the expressed attitude of elementary and middle school 
teachers and principals toward factors contributing to academic achievement 
of minority students. The study further pointed out that there is no 
significant difference in the performance of males when compared to 
females on achievement tests in math. However, females did show a slight 
difference in reading based on the literature, not necessarily the test scores. 
There was some gain in reading based on Table 5 from 1985-1989. 
The study points out that principals and teachers continue to perceive 
minority students as victims of sex biases and peer group pressure. The 
study also points out that teacher/student interaction and peer interaction 
correlate with academic achievement. Education is not a spectator’s sport. 
When students participate in the classroom with equity and utilize teacher- 
student interaction to the fullest, education is enhanced (Goodlad, 1982). 
The study also indicated that based on time periods and differences in 
opinion, teacher and principal attitudes change (Eakin & Eakin, 1978). 
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The literature further shows that minority students need counselors. 
Too much teacher turnover in urban and city school districts compound 
problems. Sometimes, as pointed out in the literature, teachers set low 
expectations for minority students. The study, however, does show that 
there should be no "dumb down" math and reading curriculum programs. 
Principal and teacher expectations must remain high. Research points out 
that lack of self-esteem, lack of appropriate and positive role models affect 
minority students. 
This study indicates that effective instructional teaching and 
supportive principals aid in effectively addressing the minority students’ 
needs. 
CHAPTER V 
SUMMARY, FINDINGS, AND CONCLUSION 
The test scores of two public schools were used to examine 
differences in black male and female achievement from third to sixth grade. 
The total number of subjects examined was 38, 16 males and 22 females, 
ranging in age from 8 to 13. The ITBS was the instrument used to assess 
the student achievement results in reading and math. 
The PTP was administered to 13 respondents--four males and nine 
females, 3 administrators and 10 teachers. The educational background 
included two Ph.Ds, six Master’s degrees, and five Bachelor’s degrees. 
The areas on the instrument assessed responses in the following 
categories: student behavior, motivation, peer group influence, student 
achievement, gender differences, class assignment, and student attitudes. 
Data were tabulated and appropriate statistics were computed. The 
data were analyzed and interpreted using the T-Test to compute for 
significant differences. The T-Ratio value was compared to the table value 




The study resulted in the following findings. 
1. There was no significant differences between male and female 
achievement in reading and math. 
2. There was no significant differences in male and female behaviors 
as a result of teacher interaction and motivation. 
3. Peer influence plays a great part in academic achievement. 
4. There is no significant difference between principal and teacher 
perception of male and female attitudes toward reading and math. 
Conclusions 
The following conclusions were reached as a result of the study: 
1. The sex of elementary and middle school students as perceived 
by principals and teachers does not impact on academic achievement 
differences in reading and math. 
2. The peer group pressure has a definite impact starting at grade 
four, but not necessarily in earlier grades according to the literature. This 
study did not find this to be true. 
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3. The research literature points out a significant difference in math 
scores at grades five and six. However, this study does not support these 
findings. 
Recommendations 
The following recommendations are offered: 
1. That elementary school counselors be provided to help students 
combat peer pressure. 
2. Inservice training should be provided for elementary and middle 
school teachers to aid minority students’ transition from elementary to 
middle schools. 
3. This study should be replicated using a larger sample and 
additional variables such as more grade levels, multi-cultured students, and 
more schools. 
Summary 
Principal and teacher perceptions of minority students’ achievement 
show no significant differences in expectations. There was no significant 
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differences found in the ITBS scores of male and female student 
achievement in reading and math. 
The peer group is a factor in achievement as indicated by Sadker 
(1989). 
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Letter Requesting Permission to Conduct Study 
Appendix A 
Martin Luther (K±n3> Jr- kiddie ScfiooC 
582 ConnaHyStrut, Jautluast 
Atlanta, Qtorgia 50312 
330-4149 
Mr. Wllam A. 0r»»n« Mr». Carr O: Ho* 
Aa«. PrtnapW Cutr. SpoaaMt 
Mr. Lavtttcui Roberts 
Principal 
MEMORANDUM 
TO: SCHOOL STAFF 
FROM: WILLIAM A. GREENE 
SUBJECT: QUESTIONNAIRE OF PRINCIPAL AND TEACHER PERCEPTION OF FACTORS 
THAT CONTRIBUTE TO DIFFERENCES IN BLACK MALE AND FEMALE 
ACHIEVEMENT FROM THIRD THROUGH SIX GRADE 
I am an Ed.S. candidate in the field of Education Administration at Clark 
Atlanta University with anticipated graduation in July, 1990. 
I would like to distribute the following questionnaire to those regular 
classroom teachers in your school who teach third, fourth, fifth or six 
graders. 
The purpose of my questionnaire is to get teacher and principal 
perceptions of factors that contribute to academic achievement of males and 
females in grades three througn six. 
Please complete the enclosed questionnaire and return by March  , 
1990 via school mail to William A. Greene, M. L. King Middle School77 
Thank you in advance for your cooperation and support. 
William A. Greene 
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Appendix B 





(Please do not include your name) 
Pleas* respond to the following items by putting a check nark ( ) 
In the appropriate place and writing out the responses where necessary. 
1. Sex: Mala Female  
2. Age:  
3. Educational Background: 
Bachelors Degree    
Master Degree __    
Doctoral Degree     
Others (Please 
Specify)     
Are you presently studying for other qualiflcatlons? 
Tea No  
(A) If yea, what area:  
(B) Tear expected to finish:  
4. Present title or position:  
. Number of years at present position:  3 
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TO: School Faculty Members 
Dear Faculty Member: 
We kindly ask you to give your opinions frankly on how you perceive 
academic achievement of maies and females. The opinions you give will be used 
for research purposes only to establish factors that might account for achieve¬ 
ment differences in males and females in grades three through six. Do not 
give your name. Please think specifically of boys and girls in this school, 
and consider what usually happens in relation to the following items. Use the 
following key: 
(Circle one of the following in each statement below that best describes your 
perception) 
1 = Always, 2 = Usually, 3 = Sometimes, 4 - Rarely, 5 = Never 
A. Teacher/principal expectations and perception of student academic 
achievement: 
1. In grades three through six, girls' scores on standardized tests are 
generally equal to or better than boys' scores. 12345 
2. Teachers believe that there is a decline in academic achievement with 
age in m les. 12345 
3. Teachers communicate to male students their expectations and 
perceptions. 12345 
4. Teachers communicate to female students their expectations and 
perceptions. ' 12345 
B. Principal/teacner expectations and perceptions of student behavior. 
5. In all grade levels, in all subject areas, boys dominate classroom 
communication. 12345 
6. Most teachers claim that girls participate and are called on in class 
as often as boys. 12345 
7. Teachers believe that boys should be academically assertive and grab 
teacher attention; girls should act like ladies and keep quiet. 
1 2 3 4 5 
8. Males have a tendency to be misled by peer groups. 12345 
9. Females have a tendency to be mislet by peer groups. 12345 
Male students are more likely to get off task. 10. 1 2 3 4 5 
11. Female students are more likely to get off task. 12345 
12. Males are more likely to remain on task. 12345 
13. Females are more likely to remain on task. 12345 
14. Teachers provide priorities for both male and female students using 
study time for testing. 12345 
C. Principal/teacher expectations and perceptions of male/female motivation 
for academic achievement: 
15. Teachers are twice as likely to give female students detailed 
instructions on how to do things for themselves. 12345 
16. Teachers believe that as males get older, content becomes less 
important and peers provide a relevant experience. 12345 
17. Teachers believe that as females get older, content becomes less 
important and peers provide a relevant experience. 12345 
18. According to principals, male students have more pride in their school. 
1 2 3 4 5 
19. Principals believe that teachers are friendlier to male students. 
1 2 3 4 5 
20. Principals/teachers are aware of sex bias that impacts on male and 
female students' academic achievement. 12345 
0. Principal/teacner expectations and perceptions of male versus female 
response to class assignments: 
21. Males receive the same educational encouragement and support in 
classrooms. 1 2 3 4 5 
22. Females receive the same educational encouragement and support in 
classrooms. 1 2 3 4 5 
23. Teacher interactions involving precise feedback is more likely to be 
directed to female students. 1 2 3 4 5 
24. Teacher interactions involving precise feedback is more likely to be 
directed to male students. 1 2 3 4 5 
25. Male students receive significantly more remediation , criticism, and 
praise than female students. 1 2 3 4 5 
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E. Male/female peer group influence: 
26. Academic progress supports the fact that girls and boys are 
experiencing different educational environments. 12345 
27. Principals/teachers believe that peer group influence impact on female 
academic achievement. 12345 
28. Principals/teachers believe that peer group influence impact on male 
academic achievement. 12345 
29. Principals/teachers believe that the greatest factor for influence on 
inner city males is the streets. 12345 
F. Principal/teacher expectations and perceptions of male/female attitudes 
toward reading and math. 
30. Boys consistently maintain a high achievement level in math from third 
througn sixth gr d . 12345 
31. Traditionally, girls dominate classroom discussion in reading while 
boys dominate in m th. 12345 
32. Girls consistently maintain a high achievement level in math from 
third through sixth grade. 12345 
33. Boys consistently maintain a high achievement level in reading from 
third through sixth grade. 12345 
34. Girls consistently maintain a high achievement level in reading from 
third through sixth grade. 12345 
35. Principals/teachers believe that the decline in male performance in 
reading can be attributed to greater emphasis on mass media. 
12 3 4 5 
